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More Sources

UDI & UDL
CAST: Center for Applied Special Technology:  http://www.cast.org/
This website “provides technology-based educational resources and strategies based on the principles of Universal Design for Learning (UDL).”

Facultyware: Instructional Freeware:  http://www.facultyware.uconn.edu/freeware.cfm
“Instructional Freeware is an area designed for faculty to share innovative and inclusive instructional strategies with colleagues.” Access to all instructional materials is free.

World Usability Day:  http://www.worldusabilityday.org/
“World Usability Day was founded to ensure that the services and products important to life are easier to access and simpler to use.”

LD & AD/HD
Attention Deficit Disorder Association:  http://www.add.org/
ADDA provides “information, resources and networking to adults with AD/HD and to the professionals who work with them.”

CHADD (Children and Adults with Attention-Deficit/Hyperactivity Disorder): http://www.chadd.org/
“CHADD is the nation's leading non-profit organization serving individuals with AD/HD and their families.”

LD OnLine:  http://www.ldonline.org/
“LD OnLine.org is the world's leading web site on learning disabilities and ADHD.”

Learning Disabilities Association of America:  http://www.ldanatl.org/
“LDA is the largest non-profit volunteer organization advocating for individuals with learning disabilities.”

National Center for Learning Disabilities:  http://www.ncld.org/
This website is an “online guide to essential information about learning disabilities, early literacy and learning resources, support for adolescents and adults with learning disabilities, public policy and advocacy tools.”
Active learning
There are many resources available about active learning methods.  These are a few that we found particularly useful. 

Cooperstein, S. E., & Kocevar-Weidinger, E. (2004). Beyond activist learning: A constructivist approach to learning. Reference Services Review, 32(2), 141-148. 
Gradowski, G., Snavely, L., & Dempsey, P. (Eds.). (1998). Designs for active learning: A sourcebook of classroom strategies for information education. Chicago: Association of College & Research Libraries. 
Silberman, M. (1996). Active learning: 101 Strategies to teach any subject. Needham Heights, MA: Simon & Schuster. 
Spence, L. (2004). The usual doesn't work: Why we need problem based learning. Portal: Libraries and the Academy, 4(4), 485-493. 

Assistive Technology software

This list is not a complete list of assistive technology software that is available nor is it an endorsement. Each program has its own strengths and weaknesses and each student has unique needs. 


Screen readers

· ReadPlease:  http://readplease.com/



Provides a free version of a screen reader: ReadPlease 2003

· Kurzweil:  http://www.kurzweiledu.com/
· Read & Write Gold:  http://www.readwritegold.com/
Speech to Text
· JAWS: http://www.freedomscientific.com/fs_products/software_jawsinfo.asp
· DRAGON:  http://www.nuance.com/naturallyspeaking/
Concept Maps
· Inspiration:  http://www.inspiration.com/
Universal Design for Learning (UDL) Principles

Principle I. Provide Multiple Means of Representation (the "what" of learning). 
Students differ in the ways that they perceive and comprehend information that is presented to them. For example, those with sensory disabilities (e.g., blindness or deafness); learning disabilities (e.g., dyslexia); language or cultural differences, and so forth may all require different ways of approaching content. Others may simply grasp information better through visual or auditory means rather than printed text. In reality, there is no one means of representation that will be optimal for all students; providing options in representation is essential

Principle II: Provide Multiple Means of Expression (the "how" of learning).
Students differ in the ways that they can navigate a learning environment and express what they know. For example, individuals with significant motor disabilities (e.g. cerebral palsy), those who struggle with strategic and organizational abilities (executive function disorders, ADHD), those who have language barriers, and so forth approach learning tasks very differently and will demonstrate their mastery very differently. Some may be able to express themselves well in writing text but not oral speech, and vice versa. In reality, there is no one means of expression that will be optimal for all students; providing options for expression is essential

Principle III: Provide Multiple Means of Engagement (the "why" of learning).
Students differ markedly in the ways in which they can be engaged or motivated to learn. Some students are highly engaged by spontaneity and novelty while other are disengaged, even frightened, by those aspects, preferring strict routine. In reality, there is no one means of representation that will be optimal for all students; providing multiple options for engagement is essential.

From CAST. (2008). Introduction. In Universal design for learning (UDL) guidelines - version 1.0.  Retrieved June 3, 2008, from CAST: Center for Applied Special Technology Web site: http://www.cast.org/publications/UDLguidelines/version1.html
Universal Design for Instruction Principles

Principle 1: Equitable use 

Instruction is designed to be useful to and accessible by people with diverse abilities. Provide the same means of use for all students; identical whenever possible, equivalent when not. 

Principle 2: Flexibility in use 

Instruction is designed to accommodate a wide range of individual abilities. Provide choice in methods of use. 

Principle 3: Simple and intuitive 

Instruction is designed in a straightforward and predictable manner, regardless of the student's experience, knowledge, language skills, or current concentration level. Eliminate unnecessary complexity. 

Principle 4: Perceptible information 

Instruction is designed so that necessary information is communicated effectively to the student, regardless of ambient conditions or the student's sensory abilities. 

Principle 5: Tolerance for error 

Instruction anticipates variation in individual student learning pace and prerequisite skills.

Principle 6: Low physical effort 

Instruction is designed to minimize nonessential physical effort in order to allow maximum attention to learning. 
Note: This principle does not apply when physical effort is integral to essential requirements of a course. 

Principle 7: Size and space for approach and use 

Instruction is designed with consideration for appropriate size and space for approach, reach, manipulations, and use regardless of a student's body size, posture, mobility, and communication needs. 

Principle 8: A community of learners 

The instructional environment promotes interaction and communication among students and between students and faculty. 

Principle 9: Instructional climate 

Instruction is designed to be welcoming and inclusive. High expectations are espoused for all students. 

From Scott, S., Shaw, S., & McGuire, J. (2002). Principles of UDI. In Facultyware: Tools for the universal design of instruction. Retrieved June 3, 2008, from University of Connecticut Web site: http://www.facultyware.uconn.edu/UDI_principles.htm 
Statistics
2003-2004

11.3% of undergraduates reported some type of disability

· Of those, 7.5% reported a specific learning disability (includes dyslexia)

· 11% reported Attention Deficit Disorder 

· 21.9% reported mental illness/depression
4 Year Public Colleges

10.15% of undergraduates reported some type of disability 

· Of those, 6.95% reported a specific learning disability (includes dyslexia)

· 14.6% reported Attention Deficit Disorder

2 Year Public Colleges

12.4% of undergraduates at 2 year public colleges reported some type of disability  
· Of those, 8.1% reported a specific learning disability (includes dyslexia)
· 8.9% reported Attention Deficit Disorder
1999-2000
9.3% of undergraduates identified as having a disability
· Among those, 5% reported a specific learning disability (includes dyslexia)

· 6.4% reported Attention Deficit Disorder 
· 17% reported mental illness/depression
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